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Papua New Guinea Partnership Fund 

The Papua New Guinea Partnership Fund (Education) program (PPF) was

funded by the Australian Department of Foreign Affairs and Trade (DFAT)

between 2017-2022 to improve the coverage of quality basic services across

Papua New Guinea (PNG) and achieve critical and sustainable outcomes at

scale.

It made significant contribution to the early grade education sector during a

six-year period.



Endline Evaluation

In October and November of 2021, classroom observations were

conducted in 300 schools from nine sub-national locations of PNG as

part of a rigorous endline evaluation.

Data was collected from schools where teachers received PPF

training and from paired synthetic control schools (which were very

similar) but where teachers did not receive any training.

The observation captured instructional practices in subject-related

teaching practice, classroom management, student-teacher

engagement, and general teaching pedagogy.



Tool design

We employed a participatory, contextualized version of the World Bank classroom observation tool (TEACH)

for the evaluation (workshopped with the support of senior Papua New Guinean educators at the NDoE).

Observers were provided with extensive training but crucially, were not told if they were going to observe

teachers who were part of the treatment group or the control group (blind to treatment status).

Data was compared across three mutually exclusive domains –

Student engagement

Classroom Management

Teacher Confidence



Questions were designed to be low-inference

All questions had high rates of of inter-rater reliability:

• Does the teacher stop a fight or conflict between students and help the students think about how to

resolve the issue (e.g.: demonstrates cooperation or taking turns)?

• Does the teacher ensure equal participation of boys and girls?

• Does the teacher provide most students with a learning activity most of the time (there is minimal or

no waiting time)?

• Does the teacher help students to work out the answer (rather than giving them the answer directly)?



Results: Control vs Treatment

Control Group: 

Teachers who did not receive any 
training

Treatment Group:

Teachers who received training



Differences were statistically significant

Findings were 
robust to 
numerous 
multi-variate 
regression 
specifications. 



Treatment groups

Control Group: 

Teachers who did not receive 
any training

Treatment Group 1:

Teachers who received 
training more than a year ago

Treatment Group 2:

Teachers who received 
training in the current year



Changes between treatment and control 
were driven by recent trainees



Distribution of important 
characteristics were well 
balanced across the three 
groups. 

Teachers were also in-charge 
of similar classroom sizes and 
by design, were in schools with 
matching levels of remoteness 
and resources

T1 T2 Control

Male 49.59% 42.53% 54.44%

Female 50.41% 57.47% 45.56%

Mean age of teachers 42.4878 41.93678 39.55556

Minimum age of teachers 21 21 22

Maximum age of teachers 60 66 58

Had a job besides teaching 40.65% 42.53% 31.11%

No High School Certificate 0.81% 1.72% - 

Grade 10 - High School Certificate 38.21% 44.25% 38.89%

Grade 12 - High School Certificate 8.13% 9.20% 4.44%

Certificate of Elementary Training 41.46% 36.78% 44.44%

Diploma 9.76% 6.90% 7.78%

Bachelor's Degree 0.81% 0.57% 1.11%

Chew betel nut 65.85% 66.67% 55.56%

Balance table



What do the results indicate?

• Positive impacts of training programs on teacher 

behaviour in classrooms can often be transient, 

as teachers tend to default back to their previous 

teaching methods and strategies over time. 

• Peer learning groups and refresher workshops 

are crucial to ensure that these gains are 

sustained over time.



What did we do with these results? 

• Our successor project, PIE, has taken these results to heart. 

• PIE has a clear focus on ongoing professional support (including teacher learning 

circles), rather than singular interventions to catalyze long-lasting change. 

• This approach promotes best practices and helps make these strategies a regular 

part of educators' routines, leading to (hopefully!) lasting improvements in 

teaching and learning.
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