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Title of Paper

Addressing Social Injustice and Inequity
through Critical Literacy Education: PNG
Teacher Education and Critical Literacy



My Research Position

* Been involved in teacher education at University of Goroka for 14
years

 Area of Specialisation Curriculum, and language and literature

» Background as a language teacher in Both Primary (10 plus years)
and Secondary (3 years) in Papua New Guinea.

* Served as Head of Division for Curriculum Studies and Special,
Inclusive Education-UOG (2016-2019).

* My own Education, from primary to tertiary education was done
through English.



Introduction

* This study investigates policy enactment and the capacity of teacher
education in Papua New Guinea (PNG) to prepare preservice teachers
to foster critical literacy in PNG classrooms.

« An underlying belief guiding this research is that by embedding CL In
schooling, Papua New Guineans can become empowered to establish
self-identity and potentially contribute to addressing the increasing
social injustice and inequity faced in the country.

* CL needs to become part of teaching and learning in PNG classrooms
so that different texts, their biases, and their relations to
socioeconomic, cultural, and political values are examined.

* CL can identify issues and undertake actions focused on social justice.



Critical Literacy
* According to McLaughlin and DeVoogd (2004)
“critical literacy helps teachers and students
expand their reasoning, seek out multiple
perspectives, and become active thinkers™ (p. 52).



Delineating Critical Literacy and Critical
Thinking

Butterworth and Thwaites (2013) argue:

 ‘Critical’, ‘criticism’ and ‘critic’ all originate from the
ancient Greek word kritikos, meaning able to judge,
discern or decide.

* In modern English, a ‘critic’ Is someone whose job It Is to
make evaluative judgements, for example, about films,
books, music or food.

* Being “critical’ In this sense does not merely mean finding
fault or expressing dislike, although that Is another
meaning of the word.



* Critical thinking uses an Investigative approach
to understanding issues and find possible
solutions (Alsaleh, 2020).



*CL, on the other hand Is an approach In
learning that can enable students to develop
critical  consciousness and reflectively
understand power, Inequality, and injustice In
human relationships, through text (\Vasquez,
2017; Bishop, 2014; McLaughlin &
DeVoogd, 2004).



Therefore, the study investigates PNG teacher
education and Its capacity to support CL by asking the
following three questions:
1. How Is critical literacy conceived in policy
In Initial teacher education (ITE) in PNG?
2. How are critical literacy policies enacted?
3. How is critical literacy pedagogy experienced
by preservice students?



Purpose of the Study

* The purpose of the study was to investigate if CL
secures a place In existing education policies that
affect teacher education; and

* [nvestigate the preparedness of initial teacher
education to prepare preservice teachers to
develop critical literacy in PNG primary and
secondary school classrooms.



Statement of the Problem

| define the problem of changing education practices around CL
education in PNG according to two barriers.

a) Student Learning and Normative Practices in PNG Postcolonial
Classrooms

b) The Role of Abusive Individuals as Agents of Neocolonialism

Social injustice and inequity Is concerning to PNG in that it has
been ranked 161 out of 189 countries in these vulnerabilities in the
United Nations Development Program Report (UNDP, 2019).



Conceptualising Literacy
* A formal definition of literacy was developed in the

1950s by the United Nations Educational,
Scientific, and Cultural Organisation (UNESCO),
that 1s, a person’s ability to acquire the skills of
reading and writing and understand Issues that
affect one’s daily livelihood (Ahmed, 2011).

* The definition of Literacy has evolved since then.

* For PNG, literacy education was associated to
reading, speaking and writing text (Asimi, 2014;
Ahal, 2004; Crossly, 1994).



Conceptualising Text

*|n the 215 century text Is not just words anymore.

 Text can mean words, letters, language, signs,
and symbols (semiotic form) (Serafini & Gee,
2017; Stevens & Bean, 2012; Cope & Kalantzis,
2009).

* Semiotics, signs, and symbols are texts because
they carry meaning once put in different
contexts.



* Literacy Is the ability to identify, understand,
Interpret, create, communicate, and compute,
using printed and written materials associated
with varying contexts. Literacy involves a
continuum of learning enabling individuals to
achieve their goals, develop their knowledge and
potential, and participate fully in their

community and wider society (UNESCO, 2004;
2005).



* Literacy refers to the ability to read and write at a level
whereby individuals can effectively understand and use
written communication in all media (print or electronic),
Including digital literacy (Montoya, 2018).

* In PNG, literacy education has been one of the fundamental
purpose of education (Lindstrom, 2005; Ahai, 1990)



Four main dimensions of Literacy

1.Cultural Literacy: Concerns the appreciation of cultural
heritage through formal and informal education processes.

2.Personal Growth: Towards achieving moral, social, and
economic growth.

3.Functional or Utilitarian Literacy; concerns with literacy
being a commodity to assist people to cope with demands
of adult life. Functional Literacy may include learning to
read and write through education and applying the skills
and knowledge to sustain life.




* Critical literacy: Is concerned with identifying
the values embedded in a text and the nature of
language use. It includes constructing and
redesigning ideologies and strategies to address
soclal justice and equity. (UNESCO, 2017)



 CL 1s the branch of literacy and needs to be explored and
adopted

 Although not precise and maybe more work needed, literacy
education with a focus on cultural literacy, personal growth,
and functional literacy have become part of PNG Education.



From Literacy to Critical Literacy in Postcolonial

PNG

* Literacy education in PNG can play a significant role in society by
educating citizens to advocate for justice, uphold common social
values, and challenge biased ideas by encouraging learning based on
learners’ cultural and life experiences.

» Out of the 17 SDP Goals, goals 4, 5, 10 and 16 emphasise supporting
equality, addressing inequality, and promoting peace and justice.

* The goals of social
attained by 2030 (L

justice, equality and peace are expected to be
NDP, 2015).

 While PNG has em

phasised the SDG goals, it remains to be seen if

soclal justice Is achieved.
* Tapping into CL can be vital for PNG education.



*This study explores the policy remit of PNG’s
capacity to educate teachers to support CL. CL
can address social injustice and inequity.

However, first, teacher education needs to
support CL to prepare preservice teachers to
foster CL In PNG classrooms.



Research Methodology

Research Process

My Research Process

Epistemology

The theory of knowledge, or philosophy that formed
the basis of my theoretical perspective and my
methodology

Constructionism/constructivism

Theoretical Perspective

A consideration of the philosophical position which
facilitated my methodology

Interpretivism
Post-Colonial Theory
Freirean Critical Pedagogy

Critical Literacy

Methodology

The ‘plan of action’ (Crotty, 1998) which was used to
conduct the research

Qualitative approach

Methods

The way in which data was collected; data that helped
form, and answer, my research questions

Sampling, classroom observation,
document analysis, semi-structured
Interviews, theme identification, focus
groups, triangulation




Processes of Document Analysis

Documents Analysed
I. The Philosophy of Education,

11.The PNG National Qualification Framework,
and

111.The National Higher and Technical Education
Plan



Intertextual Analysis

* used Inter-textual and inter-conceptual analysis to
determine If CL was part of the policies.

 [Inter-textual analysis Is an approach to finding textual
similarities between texts once they were given meaning by
being out into context (Fairclough, 1992).



* In this study, the Freirean model of literacy
(critical literacy) and principles and precepts
were compared to the Philosophy of Education as
per the PNG National Qualification Framework,
and National Higher and Technical Education
Plan.

* Inter-textual analysis allows me to identify texts
that matched Freirean CL.



Interconceptual Analysis

* The study also established conceptual similarities
while using inter-conceptual analysis to identify
conceptual similarities between two documents
or sets of documents (Lefanu, 2013).



Multi-site Case Study

* A case study 1s “an approach that involves an 1n-
depth exploration of a single case, or example, or

the phenomenon under study” (McDuffie &
Scruggs, 2008, In Mertens, 2010, p. 233).

* This research was conducted using a multi-site
case study approach.

 In case-studies, researchers can either take a
single or a multiple-site case (Yin, 2014).



Sampling

The research participants in this study, which
Included teacher educators and preservice students
were selected using criterion, homogeneous, and
stratified random sampling.



Interviews
e Semi-structured interviews

* One-to-one Interviews were conducted with 13 teacher
educators and 15 pre-service teachers.

* The Iinterview sessions were facilitated through Zoom video
conference and recorded on Zoom.



Transcribing Interviews

* | used the TEMI computer software to transcribe the 28
Interview records exported to the transcribing software
(TEMI) (Loxton, 2019).

* The transcribed scripts were then imported to Microsoft
Word. Using it, | further edited the conversations while being
careful not to tamper with any of the views expressed by the
participants.

* | only corrected the spelling and grammar.



*| was able to use the Zoom technology to collect my
data successfully and the sessions were also conducted
for one-to-one Interviews.

*Cloud generated all the Zoom records and sent
through my email.



Data Analysis

* Nvivo Coding Used
* Thematic Approach



Discussion of Research Findings



Translational Issue-Policy to Pedagogy

-Translation of TE Policies-Freire’s Critical Pedagogy
* Lecture

« Handouts

» Unguided learning

* Lack of clinical Supervision



Conceptual Issues-Misconception of Critical literacy

* The data specifically suggests that teacher
educators misconceived CL by confusing it often
with critical thinking.

* Most teacher ed

Jucators | interviewed needed the

concepts clarified regarding how they relate



Practical Issues in Teacher Education

Internet and Library facilities
 Shortages of Internet and library facilities

* A need to update existing facilities

* CL skills like synthesisin_(l:l_,tevaluation, and critiquing can be
|

practiced using these facilities.

* Preparing critically literate teachers for PNG classrooms in the
21st century requires a robust learning environment that blends
ITE curriculumand pedagogy with evolving media and ICT.

* While ICT 1s becoming more widespread in PNG’s education
Institutions, it remains uncertain If facilities such as buildings
and resources, as well as internet services are up-to-date.



Contributions to Body of Knowledge

* Freirean literacy In the context of postcolonial PNG
* Promoting social justice and equity through critical literacy

* The study contributes to the Freirean learning approach in
PNG from a postcolonial view.

* The provides the arsenals to address social injustice and
Inequity by other postcolonial countries that face similar
problems with PNG.



Reflections on Implications for Research

* Future studies about the implementation of CL need
to be carried out In teacher education and In other
levels of education in PNG.

* Considering that CL Is a new concept for PNG
Education, more empirical studies need to be
conducted about CL and how It can become part of
existing teacher education programs.



* Exploring the social dimension of texts and how
the value of humanity is either promoted or
suppressed by dominating powers Is very
minimal during learning in teacher education.



* Future research about CL in PNG Teacher
Education could consider ways to produce texts
that promote equity and contribute to creating a
soclally friendly society by reconsidering anti-
soclal 1deas and practices.



* | will work towards identifying ways that teacher
education can support CL through different
learning disciplines. Studies in the future could
also explore how teacher education can help
foster CL through specific activities.



Recommendations

* The Philosophy of Education for Papua New Guinea and the Papua New
Guinea National Qualification Framework need to be connected well, with a
focus on supporting CL.

 Teacher educators need to become more familiar with CL and apply it In
pedagogy.



 Teacher Educators need to be supportive of CL
by applying it during teaching.

* Logistical/infrastructural 1ssues needs to be
addressed in PNG teacher education.

 Teacher education in PNG must upgrade their
learning environment by developing new
facilities and improving existing infrastructure.
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